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Abstract—Most students have problems which contribute to their 
poor performance in examination is the lack of proper reading 
habits. One of the confronting issues among the students is not the 
inability; but lack of interest and motivation to study. In the recent 
scenario due to the influence of mass media, students are not showing 
much interest in reading books, magazines, and journals. In order to 
examine the effects of study habits on students, the present study 
investigated the role of Gender on Academic Achievement and Study 
Habits and also examined the relationship between Academic 
Achievement and Study Habits of the young adults. Purposive 
sampling technique was used to select the sample (60 males & 60 
females of UG & PG students). The Study Habits Inventory 
developed by Wilber J. Humber was used to measure their study 
habits practices. The results of statistical analysis showed that 
Gender influences Academic Achievement and on some of the study 
habit components like Note-taking, Reading Comprehension, and 
Test Anxiety Management. The analysis of the relationship between 
Academic Achievement and Study Habits showed that there is a low 
correlation which further indicated that the components of Study 
Habit and Academic Achievement was also not significantly related. 
From the study, the insignificant relationship may be due to smaller 
sample size; however, Study Habit is one of the important factors for 
the academic achievement of the students. An excellent study habit 
will contribute to a successful academic future.     

1. INTRODUCTION 

Education is the most important invention of mankind. 
Education helps an individual to give the identity. The entire 
personal progress of an individual is simply judged with their 
quality of education. In any educational level, the quality is 
marked with the performance of examination i.e. academic 
achievement. Academic achievement refers to the 
achievement level of the students. It can also be defined as 
what a student does or achieved at his/her institution. It is a 
common practice to promote students from a lower class to a 
higher class on the basis of his/her academic achievement. 
Academic Achievement helps in declaring students successful 
or unsuccessful, choosing students for various courses and 

selecting students for different vocations. The students are 
regarded as good students on the basis of the percentage of 
marks they secure in their previous examinations. Robinson 
(2000) identified that there are many factors play a role in 
achieving high academic achievement like good teacher, good 
study environment, and course of the study etc. Mostly 
academic achievement depends on the individual factors with 
compare to other factor and it is essential because it 
determines the status of the students.  

Academic Achievement is the outcome of education, the 
extent to which a student, teacher or an institution has 
achieved their educational goals. Academic Achievement is 
commonly measured by examinations or continuous 
assessment but there is no general agreement on how it is best 
tested or which aspects are most important procedural 
knowledge such as skills and declarative knowledge such as 
facts. 

On the other hand, Study Habit is the habitual practices 
generally one uses to help them study & to learn something. 
Now-a-days study habits has become an essential part for the 
students and for the achievers. Good study habits can help 
students to achieve and to maintain good grades. Many 
students develop the practice of keeping & achieving all 
grades assignments. Not only can these assignments be used in 
the same fashion as study notes, but they can also be analyzed 
in retrospect to assist in determining areas of strength and 
weakness. In addition, asking a lot of questions is often 
considered a good study habit. Good students commonly ask 
for clarification, ask for extra credit and ask for after-school or 
lunch time assistance. For example, A person who waits until 
the very last night before an exam and then stays up all night 
trying to cram the information into his head is an example of 
someone with bad study habits and in other term this fallacy is 
known as procrastination. 
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Students grapple with many issues in their lives, and because 
of all of the competing things for attention, it’s hard to 
concentrate on studying. And yet if someone is in school, he 
has to do at least a little studying in order to progress from 
year to year. The key to effective studying is not cramming or 
studying longer, but studying smarter. According to Hussain 
(2000) study habit refers to predispositions which students 
have developed towards private readings through a period of 
time. According to him, study habit is a gateway to successful 
achievement in studies. 

2. REVIEW OF LITERATURE 

A study conducted by Dr. S. Chamundeswari (1997), Sridevi 
and Archana Kumari (2001) investigated the relationship 
between Self-concept, Study Habit and Academic 
Achievement of students (N=381). The results reveal that a 
significant relationship between self-concept, study habit and 
academic achievement of students. And a significant 
difference was found between students at the higher secondary 
level in State matriculation, and Central board schools, 
pertaining to self-concept, study habit and academic 
achievement. 

Another study conducted by Mendezabal, M.J.N (2013) aimed 
to investigate the relationship of students’ study habits and 
attitudes and their performance in licensure examinations 
(N=350). The result revealed that study habits (work methods 
& time management) of the participants were correlated with 
their success in licensure examination while study attitudes 
were not significantly related to success in licensure 
examination. This signifies that students who have favorable 
study habits will likely pass the licensure examination. 

Miguel A. Cerna and Ksenia Pavliushchenko (2015) 
conducted a study on influence of study habits on academic 
performance of International college students (N=174). The 
results reveal that most high-performing students are from 
low-context and individualistic countries, while most low-
performing students are from high context and collectivistic 
countries. 

Murat Balkis, Erdinc Duru and Mustafa Bulus (2013) 
conducted a study and the purpose of the study was to 
investigate the relations between academic rational/irrational 
beliefs, academic procrastination, and time preference to study 
for exams and academic achievement (N=281). The results 
reveal that academic procrastination has an impact on 
academic achievement both directly and by mediation of time 
preferences to study for exams. This study also suggested that 
there is a relation between academic procrastination & 
national academic beliefs, who should be addressed further in 
counseling intervention. 

Nagaraj V. Gudaganavar, Rajashekhar, B. Halayannavar 
(2014) examined a study on influence of study habits on 
academic performance of higher primary school students with 
the purpose to examine the difference between the study habits 

and academic achievement of both boys and girls of higher 
primary school students (N=250). The results reveal that there 
was no association between boys and girls on the study habits. 
Boys and girls differed significantly on two dimensions of 
reading and note-taking habits and preparation for 
examination. There was significant association between study 
habits and academic achievement of girls. There is no 
significant difference between study habits and academic 
achievement of boys. 

3. RATIONALE 

Most students have problems which contribute to their poor 
performance in tests and examination is lack of proper reading 
habits. In our culture it has been observed that there are some 
factors associated in shaping educational outcomes for the 
students like school practices, community experiences, peer 
interactions & attitudes etc. which leads to better academic 
performance for the females as well. For a better performance, 
there is a need for the students to create good study habits. In 
the recent scenario due to influence of mass media, the 
students do not show much interest in reading books; 
magazines, and journals. Even the examination malpractices 
may be traceable to the prevalent poor reading interests and 
habits among the wide spectrum of students. In addition, the 
by-products of scientific and technological inventions and 
innovations have also contributed greatly to the dwindling 
fortunes of the good practice of reading among majority of the 
students. Today’s tendency of students to utilize the media 
like audio, video and smart phones as a part of study materials, 
are not appreciated by the parents. As a result, it can be 
noticed poor performance of many students in final 
examinations. One of the confronting issues among the 
students is not the inability, but lack of interest & motivation 
to study. For the above-mentioned points, this study aimed to 
examine the study habits and its effect on students’ academic 
achievement in Cuttack.  

4. OBJECTIVE 

The present research aimed to explore the following 
objectives. 

 To examine the relationship between Academic 
Achievement and Study Habits of Young Adults.  

 To determine whether there are significant Gender 
differences in Academic Achievement among Young 
Adults. 

 To explore if there are any Gender differences in the 
Study Habits among Young Adults. 

5. METHOD 

5.1 Design 
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because females might had better coping strategies than males 
as they performed daily house hold activities. 

In Correlational analysis it was found that Academic 
Achievement as a variable was not significantly related with 
all the components of study habits like time management, 
concentration, note-taking, reading comprehension, test-
preparation and test-taking, reading speed, writing skills, and 
test anxiety management. So, these are not necessarily the 
possible factors for securing good percentage. 

The reasons for why the relationship was not found to be 
significant, percentage as a variable with other variables like 
concentration, time management, note-taking, reading 
comprehension, test- preparation and test-taking, reading 
speed, writing skills, and test anxiety management might be 
the medium of instruction, internet facilities, use of audio-
visual aids, socio-economic status of the students, 
malpractices by the students, better communication skills with 
the friends etc. Those possible factors are not included in my 
research as variables. 

From the present Study, it is reasonable to derive the 
following conclusions: Study Habits is one of the important 
factors for the achievement of the students. If there exists any 
planned form of Study Habits and if followed, it will definitely 
much helpful in planning and executing the plans in life. 
Student, Teachers, Parents are working hard throughout the 
year for the Academic Achievement. Steps are to be taken by 
the educational experts and parents to strengthen the children 
in all the above aspects which will have positive contribution 
for the development of our nation. From the research, the 
researcher is able to find that the variable Study Habit is 
contributing for the Academic Achievement.   
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